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Preface

Desire is the true driving force of all civilizations, from which all decisions, whether
trivial or meaningful, emerge. At the same time, there is currently an increasing
interest in personal growth. Terms such as “flourishing”, “character education” or
“strengths and virtues” are present in many academic and non-academic publications
and forums. Desire is one of the most intensive elements in our personal life, the
most decisive in all behaviours and the most important for the development of the
whole of society.

Both topics desire and flourishing are related to personal improvement and
constitute key questions in the field of moral education. However, it is not usual to
recognize this relationship since it is not common to apply an interdisciplinary
approach including ethics, education and psychology. This new approach is essential
and enriches the discussion enormously. Education of desire for flourishing is the
root of many subjects already studied and discussed, but not yet completely solved.
Itis, at the same time, a matter of ethics and a matter of well-being, success and self-
improvement.

Our new contribution consists of considering an already open question in greater
depth. Partjal explanations put forward so far fail to provide total satisfaction. A
holistic analysis is still missing. Our proposal is doubly holistic: all the authors take
into account a holistic understanding of human beings, and the wide diversity of

approaches achieves a particularly holistic examination.

This study aims to provide new approaches to an old problem: moral education.
Likewise, it aims to become an international reference work on a fundamental ethical
problem, which is the difficulty of doing good. Sometimes people want to do
something but are not in the mood to do it. Therefore, education for human
flourishing must be approached as education of desire.

More specifically, the first part of this book is devoted to key concepts related to
the topic, and in the course of its ten chapters, the most controversial and interesting
questions are answered: the role of desire in constructing self-personality, how desire
decides action, whether desire is oriented towards flourishing, how desire is able to
bring about joy, what the relation between desire and freedom or sensitivity is, if




there is any ethical value in operative desires, in which condition harmony between
desires of reason and emotion could be possible, how desire is related to beauty and,
finally, if the best education of desire lies in its intensification.

The second section contains ten chapters on the most significant authors who
have discussed desire—from Socrates to Freud with very different and original
approaches, really rediscovering new aspects beyond their historical value: desire
and madness, desire and eros, desire and vices, the desire to be good, the way in
which reason could help or not to assume our own actions, love as donation (self-
giving) or emotion, desire as salvation, the very nature of desire, desire as a form of
attention or desire as an impulse.

Finally, the last section offers a vivid, realistic and pragmatic analysis of diverse
aspects of desire in practical life: Is there any way to achieve education of desire for
healthier family styles? What role does desire play in using ICT? Are some specific
emotions like shame or admiration special forms of desire? Is advertising not a
powerful way of driving desires? How could we consider the desire factor in
teaching? Is desire not the only true way of learning and loving? Are love and desire
in accordance or are they opposed? Is it at all possible to rectify a desire that we do
not like?

This book brings together the expertise of a group of scholars who have been
courageous enough to face these questions and offer their deepest thoughts, brilliant

argumentations and clear explanations to be useful to everybody interested in desire
and flourishing.

Barcelona, Spain

Magdalena Bosch
30. 11. 2019
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Desire and Sensitivity

José Victor Orén Semper

Abstract When talking about the topic of desire we have to refer to the person who
desires, because truly, when we desire, we desire to be something specific, which is
more evident when the object of desire is another person. At the same time the desire
implies a positive assessment of the desired object, therefore education of desire
relies strictly on the education of the way of looking or perception. In other words,
people do not wrong-want (or wrong-desire). We always desire the good, even when
we desire something considered bad, we want it, because we desire the good hidden
in that something. This is a longstanding thesis supported by Socrates. What we
discuss in this chapter is that the education of desire must really be education of
sensitivity. This is the ability to see the other as a person, in the specific reality that
they are. This is the true education of desire, the one that allows us to be happy and
hurt the way it is supposed to be, as Aristotle would say. In order to do so, we will
rely on the anthropology of Leonardo Polo and the revelation of the person through
their face according to Levinas’ proposal. The sensitive person sees other’s personal
reality and experiences an emotion which we call commotion; and with that comes a
desire for interpersonal encounter. We will also delve inio how this education of

sensitivity can be developed from the person’s emotional reality, considering the
proposal of inter-processual self.

Keywords Education of sensitivity - Sensitivity - Desire - Interpersonal encounter

10.1 Introduction

Nowadays, there is a habit in education to measure the quality of educational
intervention using satisfaction surveys. This way, education is measured via its
ability to satisfy the desires of the student and therefore, it would make no sense
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to talk about education of desire, since desire is the point of reference to assess
education. This position is lucidly criticized by Webster (2012) given that education
breaks the satisfied desire with the novelty and confrontation that implies the
educative contrast with reality.

On the other hand, when one is faced with antisocial behaviours, there is a fear to
let oneself be driven by desire. In this case, education of desire would consist of
getting people to desire in a determined way, but this resembles manipulation.

Focusing strictly on education of desire presents problems, since even if desire is
the source for human action, it is first the effect of it. What we suggest is that desire is
the effect of wanting and knowing. Wanting and knowing in a determined way lead
to desiring in a specific way. Its dependence on will and knowledge makes desire
have a passive component, since one does not choose their desires; at the same time,
it explains the variety of desires with such a complex phenomenology. Desire is
more of an indicator. When considering each desire one should ask what is really
wanted and how reality is understood. However, we will see that aspects of will and
knowledge are not simply operational, but personal ones. In this chapter, we will
study the relationship between desiring and wanting and between desiring and
knowing, in order to make them converge in the look (a voluntary and cognitive
act at the same time) and finish with a proposal for the education of desire.

10.2 Desiring and Wanting

Without going into the complexity of the terminology of desire, it could basically be
accepted that human desire is a kind of general intentional state of the'person in some
specific circumstances towards a certain object which predispose them for action and
aims to get something valued as good. It could be thought that desiring and wanting
are not on the same level. Wanting is generally associated with will whilst desiring is
associated with an appetite." This association is refuted when you ask a young
person: “why do you do it?” and they give a circular answer: “I do it because I
want it”, “and why do you want it?”, “because I like it”, “and why do you like it?”,
“because I fancy it”, “and why do you fancy it?”, because I want it.

In the case of a drug addict, it is possible to differentiate between desiring
something (“wanting”) from wanting something with a more cognitive component
(wanting) and from the pleasure derived from that something (liking). In the
beginning, when drugs are used, desire and pleasure go together and then they
Start separating, desire increases, whilst pleasure decreases (Robinson et al. 2016;

Berridge and Robinson 2016). The triple distinction: wanting, desiring, and pleasure,

' Appetence would not have to be a simple impulse. Besides, desire does not have to be an impulse.
Desire and impulse do not seem to be the same. Research with animals showed that castrated

animals did not experience sexual drive, but they did experience desire. (Article by Beach, F. A,
(1969) cited by Dominguez, 2001, p. 42).
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is intriguing, since for the drug addict getting what they desire does not result in
pleasure.

Beyond the terminological differentiation, one can appreciate a short of “depth”
in wanting or desiring. This allows us to differentiate between the body or
behavioural desire, the psychological desire, or the personal desire. If we accept
that graduation, the behavioural desire refers to the appeal of a physical experience,
the psychological desire refers to the appeal of a psychological activity and the
personal desire refers to the appeal that a person has in their condition of “person”. In
other words, not because of their physical or psychological qualities, but because of
who they are.

The following example is used to differentiate the desire for the qualities in a
person from the desire for the person. Let us imagine watching a futuristic film in
which a wife was supplanted by an impostor who had the same qualities. As long as
the husband does not discover the situation, he lives as if the impostor was his real
wife because all her qualities are carefully impersonated by the impostor. However,
if the fraud was discovered, would he continue living with the impostor as if she
were the real wife? Who did he fall in love with? Did he fall for her qualities or her
persona? This love could not continue and if it did, it would be a different love
(Spaemann 2000). We talk about personal desire when there is a desire is for the
person himself or herself, and not for his/her qualities, behavioural or psychological.

This graduation in three different dimensions is a cognitive exercise made
possible by imagination. Nevertheless, accepting that these three desires are acti-
vated independently would mean admitting that the person is made of different
pieces. Can these three desires operate separately? Occasionally, one could think
they do, since one believes they desire an object regardless of its psychological or
personal qualities. However, throughout this chapter it will be shown that desiring is
always personal. The person is always active in his/her actions and is the one who
unifies the whole action (Orén Semper 2017a). First, we will see that it is better for
desiring that wanting and enjoying to go together.

10.2.1 The Enjoyable-want (or Enjoyable-desire)

With everything that has been said before, it may seem that desiring and wanting are
on different levels, but it turns out that the real “wanting” is an enjoyable one, which
unifies wanting and desiring.

Aristotle (2014a libro VII) differentiates between vicious, incontinent, continent
and virtuous. This way the continent and incontinent are similar in the sense that
none of them enjoys their actions. On the other hand, the vicious and the virtuous
both enjoy their actions. The virtuous do not only do good, but he also enjoys the
good he or she does (Medina Delgadillo 2014). The fact that the virtuous and the
vicious both find pleasure in what they do means that pleasure cannot be understood

as a synonym of happiness, since happiness requires virtue. For Aristotle a happy life
is more than a pleasant life (In Physic., lib. 7 1. 6 n. 4).
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Saint Thomas Aquinas considered enjoyment as a sign of the perfection of an
action. “Accordingly, just as it is better than a man should both will good and do itin
his external act; so also does it belong to the perfection of moral good, that man
should be moved unto good, not only in respect of his will, but also in respect of his
sensitive appetite”; according to Ps. 83:3: “My heart and my flesh have rejoiced in
the living God”: where by “heart we are to understand the intellectual appetite, and
by flesh the sensitive appetite.” (de Aquino 1989), “the delight is the perfection of
the action” (de Aquino 2010 Lib 10. Leccién 6).2

The reason for this perfection could be understood through the difference Aris-
totle established between act and production. The purpose of the act lies within itself,
the act directly affects the agent that supports it, which results in the possibility of
talking about a moral growth; as well as an intellectual growth. On the other hand, in
production, the purpose of the act lies far from it, hence it primarily affects the object
that has been produced (Aristotle 2014b, book IX, 8466-467).

The personal desire looks like an act and the physical and psychological desire
looks like a product. Saint Thomas Aquinas stated:

More perfect, because the conjunction of the sensible to the sense implies movement, which
is an imperfect act: wherefore sensible pleasures are not perceived all at once, but some part
of them is passing away, whilst some other part is looked forward to as yet to be realized, as
is manifest in pleasures of the table and in sexual pleasures: whereas intelligible things are
without movement: hence pleasures of this kind are realized all at once. More firm; beca
the objects of bodily pleasure are corruptible, and soon pass away;
are incorruptible (de Aquino 1989).

use
whereas spiritual goods

This distinction between act and production applied to desire, alongside with the
superiority of the act, could agree with what was asserted by Agustin, who said that
corporal pleasure once it has been satisfied, it stops; whilst the spiritual pleasure,
once it has been satisfied, it can still be satisfied some more.

Even if this distinction between act and production may be useful, it is somehow a
forced one, since given the corporal reality of a human being there is no way of
acting without producing. There is an intimate relationship between them where the
act determines the quality of the actions because “praxis allows poiesis, but not the
other way around” (Altarejos 1999). It cannot be forgotten that both “are dimensions

of every human act. However, one usually predominates over the other” (Altarejos
and Naval 2000).

*When the philosophy of Thomas Aquinas is applied to theology,
unifying wanting and pleasure is also asserted. A Christian who liv
the same time they do what they desire since they are inhabited b
matter (Gelabert Ballester 2002, pp. 98-99).

we found that the benefit of the
es in grace, fulfils God’s will, at
Y grace and it is not an external

¥
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10.2.2  The Wrong-want (or Wrong-desire)

There is a way of wrong wanting and in that sense there is a wrong-want (or wrong-
desire). However, there is no wrong desiring, although one can desire bad things.
The desire arises, in our proposal, from a conjunction of wanting and knowing. Let
us see where the wrong-want (or wrong-desire) arises from.

Erikson (1963), focused on psychosocial development of the human being,
pointed out that in the first 2 years of life the child lives a series of experiences
that will lead him to adopt an attitude of basic trust or basic distrust. These are two
opposing basic dispositions. Trust allows the person to welcome reality, to be
amazed by it and want to know it as it is. On the other hand, distrust inclines the
person to fear, not wanting to discover as much as to identify traits so as to be able to
control reality. The theory of bonding, social referencing, different psychoanalyst
(specially Winnicott and Kohut) complete details about the double disposition in
wanting (Orén Semper 2020). Two opposing dispositions would have been
established: trusting and securing. The latter is not a bad thing per se, but it is bad
when applied to interpersonal relationships. Using the word is an act of securing, but
the interpersonal relationship relies on trust not security (Orén Semper 2018).

Therefore, wanting to secure interpersonal relationshi

ps is the wrong-want
(or wrong-desire).

10.3  Desiring and Knowing

It seems like desiring and knowing do not get along quite well. In fact, from an
educational point of view, education of desires is usually understood as the cognitive
control executed on them (Kegan 1994). This is done because beliefs change desire
(Kegan 1994). This position is due to how unpopular emotions have been consid-
ered. Let us not forget that emotions have been considered within® the term desire.
And it looks like the best thing one can do with them is control them. Descartes’
desite is to control. Hence, it can be understood that he suggests “training” emotions
(Descartes 2005). For Kant (1978 A 55), feelings are nothing but obstacles for
reason. It seems that Plato’s traditional (2009) view is being assumed and reason
and emotion (as part of desire) operate independently and they need somebody to
control them.

However, there would not be desire for something if that something was not
known. If that is the case, desire and knowledge do not operate independently,
especially because knowing something also implies how desirable something is. In

other words, it would not be good to understand the relationship between desire and
knowledge as a sequential one, but as a system.

*Desire involves appetitive desire, emotions and the desires from a human origin (Vigo 2008).




Nobody mal-desea, although we may desire something bad because in the desire E
there is always something valued as good so that it can be desired. In other words,
nobody desires something bad on its own. Socrates uses this principle in a momen :
of his defence, in Apology 25d-26a, but its first mention as “nobody does evi g
willingly” appears for the first time in Protdgoras 345d and Gorgias 509e. In
Republica 505 d, Sécrates states the following:

And again, is it not apparent that while in the case of the just and the honqrqble many woulq
prefer the semblance without the reality in action, possession, and opinion, yet when it
comes fo the good nobody is content with the possession of the appearance but all men seek
the reality, and the semblance satisfies nobody here? (505d).

In other words, no one desires evil on itself, and in that sense nobody wrong- ]
wants. Even choices that cause evil are made because one expects to find good in
them.” In that case, the problem with desiring evil will be associated more to a 3
problem of knowledge, which does not exclude problems with will, as it has been
seen in the previous chapter. .

In order to deny the existence of a wrong-want (or wrong-desire), it is necessary
for the human act of knowing not to be a voluntary one. Hence, the act of knowing §
will be as natural and spontaneous as the one of desiring.

10.3.2 Omnipresence of Knowledge

Neither knowing nor valuing are voluntary acts. We cannot see without knowing or

valuing. Will may decide what and how to know and it may equally decide what and £
how to value, but it cannot decide not to know and not to value. A Spanish
philosopher, Leonardo Polo said: “it happens that we think, not that we don' :
think” (Polo 1996). We live our life thinking:

The act of knowing is not a decision [...] the person is not the constituent factor. [..1]
Admitting that one knows because they want to know is simply ridiculous: will has no power
over this matter.® (Polo 1988).

The same way it is not necessary to ask a person to value what they perceive; they {
live valuing as their natural state (Bode et al. 2014).
That is why in order to desire we need to know and by knowing we also discover
the desirable part of what is known. We can tum to Aristotle to see that there isa
relationship between knowing and desiring, since there is a pleasure that belongs

*A similar consideration is done in theology. When we desire, we always desire good things, even |

when we choose something bad, we do so by virtue of the good part we believe we find withinil [
(Gelabert Ballester 2008, p. 39).

*Ttalics are not from the author.
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not a fair man, neither can someone who is not a musician experience the pleasure of
being one, and so on” (Aristotle 2014a, 1173b).

Certainly, there are many ways of knowing and not every kind of knowledge
covers the same (Murillo 2011). When we talk about knowing we are not referring to
an analytical knowledge, neither to a logical thinking speech, since performing or
not performing those intellectual acts is voluntary, but the fact of seeing something
and not knowing it is not voluntary. Besides, the act of knowing is not the same
when we refer to a thing or people. For the knowledge of things, perception is
applied, whilst for the knowledge of people another type of knowledge is applied,
which is also involuntary. However, the person without a physical presence cannot
be known, the person camnot be known through reason and abstraction, since
everything comes from the sensitivity and the person is more than his or her sensible
aspect (Sellés 2001). The person is more than his or her essence (Polo 1998).

That is why Polo would suggest a transcendental anthropology (Polo 1998) whilst
Levinds would suggest the observance of the face (Levinas 2006) so that we can

access the person in a direct way, in other words, in a non-voluntary way.

10.3.2.1 Origin of Wrong-want (or Wrong-desire)

It could be asked: how is it possible that if the
may desire something bad.°

On the one hand, Socrates in The Republic (Platén 1969 435a y ss) covers this
matter and he explains it as a motivational conflict between the three parts of the
soul. Each of them searches for their own good, and only the rational one is capable
of guiding the others towards their own good and therefore, coordinating all of them
towards the harmonious good of the whole. This is the most similar to the compe-
tition of goods. However, accepting this path may be problematic because it may
look like each human reality can operate separately.

Another approach would be discovering that desiring what is bad is really a
problem of knowledge (de Aquino 2001, 1, 65, 1, ad 3). Creatures on their own do
not withdraw us from God, but lead us to Him; for “the invisible things of God are
clearly seen, being understood by the things that are made” (Rm. 1:20). If, then, they
withdraw men from God, it is the fault of those who use them foolishly. Thus, it is
said (Wis. 14:11): “Creatures are turned into a snare to the feet of the unwise.” And
the very fact that they can thus withdraw us from God proves that they came from
Him, for they cannot lead the foolish away from God except by the allurements of
some good that they have from Him.

Using the terminology of Leonardo Polo it could be thought that a desire for
something bad is actually stopping knowledge. Knowledge advances, and with each

person does not wrong-want, he or she

%In this explanation, the topic of the corrupt people who act against nature will not be dealt with, as
it is mentioned by Aristotle (2014a, 11764 20-24).
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step there is a satisfaction because we have discovered something new, but if we
delight ourselves in that satisfaction, knowledge is stopped, which is, at the same
time, a threat of ignorance (Polo 2006 Tomo IV/I - Introduction).

10.4 Desiring and Looking

Looking goes together with knowing and wanting, since one looks at what they want
and with a specific attitude, but when one looks, one discovers. It is important to pay
attention to the matter of looking since we suggest that the education of desire is the
education of sensitivity and the later relies on the education of the look and
specifically on the way we look other people.

10.4.1 Personal Relationship Is What Is Desired Even if
People Are Unaware of it

There is no way of desiring if there is nothing being desired. One does not desire just
like that, but when one says they desire something, the question to ask would be:
does the desire fall on that something? Or, does the desire search beyond that
something? And if so, what is it desire when we say we desire something? We
suggest that desire, even if it does not seem that way, is always the desire of a person,
or to be more precise, the desire of specific personal relationships.

When there is a desire, there is a desire for someone. The reason behind that
statement is that the world in itself has neither meaning nor value for a person, but it
borrows the meaning and value from the relevance it has for interpersonal relation-
ships. In that case, when we desire, we always desire someone. The theories above-
mentioned support this approach. Erikson and his theory of attachment show how
our relationships with the world are a projection of the quality of our interpersonal
relationships. The theory of social referencing shows how the meaning of reality is
the meaning the child borrows from their caregiver of reference. Winnicott and
Kohut dig deeper into this approach and point out that ourselves is the first reality we
assign a meaning to. Through what we nowadays call emotional education, not only
are we assigning meaning to the world, but also, and above all, we are assigning
meaning to ourselves (Winnicott 1986; Kohut 2009). Wanting something is wanting
that something’s meaning and that meaning is borrowed from an interpersonal
relationship which is what is truly desired.

Let us see an example. It was studied whether some native English children could
learn Chinese. Three groups were made. Some children were in the presence of a
Chinese woman who told them a tale in Chinese, others watched the women in a
recorded video and a third group would only listened to the audio of the tale, Only
the ones who were with the real person learnt some Chinese (Kuhl et al. 2003). The
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first group processed Chinese as a language and the others just as noise. The
presence of a stimulus (audio or video) was not the relevant element, it was the
presence of the person. And the value of the relationship is projected onto the
stimulus. Chinese language without the Chinese person is just noise.

In other words, the desire of every object is a desire used as a means, since one
desires as long as that desires is a means for the true desire, which is the personal one.
Therefore, the final-desire is the person, or more precisely an interpersonal relation-
ship. The desire used as a means is projected on objects and it has a possessive
intention, but the final-desire is projected on the relationship and it has an intention
of enjoyment, it is not possessive. We will have to ask ourselves: How is the person
understood so that the relationship with that person can be the true object of desire?

10.4.2  Meaning of the Person and the Final-Desire
Jor Things

It would be worth asking oneself: What does one see when they see a person? We
certainly see their bodies and if we live with that person, we also perceive their
qualities and their mental activity. However, is that all we see? A person is not just
their body and their personality traits, but we know that the person is an intimacy-
interiority.

Saint Augustine in his confessions (de Hipona 1988, 101, 6, 11) discovers interi-
ority as a place of encounter with the other, not as an isolating place, “You were
inside me, more interior than the most intimate of me”. It is not, thus, a mere
cognitive or remote finding or meeting, but a personal loving relation. So interiority
is not just a neutral introspection or “self-absorption, but openness to a relation with
the origin and the truth” (Flamarique 2016).

Polo (2007) suggests that within the person and heir behaviour, there are funda-
mental realities (“radical” is the Spanish term used by the philosopher) and one of
them is the personal one. The human being is first and foremost a person. This means
that the person is an absolute novelty, because they have been created, and they have
the ability to establish relationships from interiority to interiority with other people.
That is why each person is unique, they are not interchangeable, they cannot be
simplified because they are always more than any of their constituent elements. That
is why the person is freedom, in other words, irreducible (Polo 1998 second part).

Spaemann (2000) in his book “people” covers in several studies how the person is
always more than any of their characteristics and it is precisely that element of being
more what explains the unique way in which a human being lives those realities.

Levinas (2006) shows how the person is not the awareness of the fracture, but the
fracture of awareness that one possessed of reality. The person reflected on his or her

face breaks down any attempt of giving meaning since he or she is the source of
meaning.




With everything above mentioned, it seems like it would not make any sense to talk
about final-desire for things, since the very final-desire is always a desire for an
interpersonal relationship. However, when the person feels they are being isolated or
attacked, they go from the Irusting state to a survival one. These two states could be
aligned with the pairing trust—distrust from Erikson. The survival state wants to
secure everything, but only things can be secured, not people. Winnicott (1986)
found that the desire to control and being independent is a sign of pathology. We
cannot secure a person, since given their character of always being more than, they
would not let themselves be apprehended. The desire for things comes from the
search for securing things and one can even desire objectified people. In other words,

the final-desire for things or objectified people would be a result of the wrong-
wanting as it was earlier mentioned.

10.5 Education of Sensitivity

On the one hand, Kegan, who assumes Kant’s philosophy and develops Piaget’s
proposals, suggests that educating desires means learning to control them (Kegan
1994) which is done cognitively, given that beliefs change desire (Kegan 1994).

On the other hand, for others such as Ryan (Deci and Ryan 2002; Deci and Ryan
2013) the most human thing is self-determination, where will is elevated in js search
for autonomy. Such is the case that, what matters is to decide (making a decision)
and not what is decided. It is not essential that one decides to be independent or not,
the important thing is that they decide to live auntonomously dependent or autono-
mously independent. If it is decided, it is rightly decided (Deci and Ryan 2013). A
reflection about these authors and some other contemporary ones such as Susane
Cook-Greuter can be seen in (Orén Semper 2019).

A current author of reference who covers the topic of desires is Frankfurt (1971)
who, like Ryan, also elevates the will in his work. Specifically, for Franlkfurt,
second-order desires identify human beings and differentiate them from animals.
Frankfurt differentiates between first-order desires, desiring something which is
shared by animals, from the second-order desires, which consist of desiring desires.
These are desires that operate over the existence or not of other desires. More than
these second-order desires being met, the important thing is that they are desired.

For Frankfurt as well as Ryan, if will, or desire,
reference, then it is difficult to differentiate the will from the desire or craving,
And if desire justifies itself, it is difficult to talk properly about the education of
desires. None of these authors ignore circumstantial factors that have an influence on

desires, but for them, they are no more than circumstantial conditions that have to be
endured.

are the exclusive point of
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(Korsgaard 2009) also points out that desires change beliefs. Then, who controls
whom? Besides, for Kegan, growth and control are very close terms, but is that so?

If we agree that emotions are part of the world of desires (Vigo 2008), it is easy to
realize that the dominant proposal nowadays is that of the control or regulation of
emotions (Vohs And Baumeister 201 1; Gross 2014). Nonetheless, many limitations
can be found in this proposal, from a neurological point of view (Pessoa 2013; Orén
Semper et al. 2016), as well as from a philosophical point of view (Altarejos 2004).
Morcover, new educative proposals can be found (Orén Semper 2016).

10.5.1 Precondition: Inter-Processual Self

Our proposal accepts an anthropological point of view based on Leonardo Polo,
Alfred N. Whitehead, WhangYangmin, Aristotle, at a philosophical level and Viktor
Frankl, Carl Rogers y Erik Erikson at psychological level, which has been named
inter-processual self (Akrivou and Orén Semper 2016; Akrivou et al. 2018). We
introduce the conceptualization of inter-processual self (IPS) in contrast with auzon-
omous self (AS). The first thing that the IPS proposal asserts is the relationship, the
existence happens relatedly and within human being the relationship from intimacy
to intimacy is what prevails and constitutes the person. The more a relationship
grows, the more it allows the emergence of the parts. Therefore, the more the
relationship grows, the more the system grows. On the other hand, the AS proposal
(based on Descartes, Kant, German idealism, Kegan, Ryan and Cook-Greuter) the
first thing it asserts is the distance between myself and the not-myself. Growth
happens when the self-controls everything that is not-self. As we see it, the basis
of the current anthropological debate is that taking a stance in favour of one proposal
or the other affects our decisions on education, emotional education, governance and
business management (Akrivou et al. 2018).

This controversy between IPS and AS can be observed alongside with how

current theology rejects the term substance in favour of the term person (Ratzinger
1990).

10.5.2  Trust

We are suggesting that desire emerges from the conjunction of knowing and
wanting. It has been established that knowing and valuing are involuntary acts.
We may know correctly, incorrectly, or partially and there may or may not be a
mistake in the knowledge. Although, when one believes they know someone it is
that same as denying their nature of being more and making them an object since
their qualities have been reduced. That is why, it is necessary not to stop on what is
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known about the person, since in that case, e
known would stop further knowledge.

The fact that the act of knowing and valuing is not a willful one, explains that one
cannot wrongly-desire even if one can desire what is bad.

This all means that the education of desire has two main lines of action:

ven if it may sound senseless, what is

1. Healing the will so as to live in trust and not security between people
2. Educating the look so as to see interiority

The processes of healing are similar to those of educating although they have the
added difficulty of responding to long-established habits. If we turn to Cal Rogers, a
highly regarded therapist, throughout his work On becoming a person (Rogers 1961)
mentions a series of matters which could be reformulated as experiences

lived in the process of healing. This list is not a time sequence. When we focu
topic of mistrust—trust, it is necessary to:

that are
s on the

1. Acknowledge the existence of mistrust in oneself.
example mistaking realism with mistrust.

2. Discover how mistrust is present in the acts performed. In other words, identify-
ing which acts are driven by mistrust,

3. Accept the reality that is being lived. Not fi
something that is shaping the
themselves from it.

4. Know the causes behind that situation. This will ev

own life and many personal relationships.

- Heal the affected personal relationships.

6. Have new experiences of trust,

Not deceiving oneself, for

ghting against it and accepting that itis
person. If it is fought against, one could not free

idence many aspects of one’s

W

This would heal the person in his/her funda
or her to observe reality without wantin
missing the education of look.

mental expression, which allows him
g to secure it. However, they would still be

10.5.3 Face

The Bible says that 1 day, “when Jesus saw the crowds, he felt sorry for them
because they were harassed and dejected, like sheep without a shepherd” (Mt. 9:37),
It is quite likely that the crowd was observed by many, including the people who
were there. They all saw the same, but not all of them perceived the same. How does
Jesus look at them? What did he see? Seeing people is not enough, neither is seeing
them harassed and dejected, since everybody could see that. Jesus saw their exposed
interiority. There is a way of looking which awakes certain desires. Through that
look we access the other person, but the look does not explain what we see,
Levinas can help us answer these questions. In the third chapter of Totality and
Infinity (2002), he explains how the face of the other person breaks one’s compre-
hension. He differentiates what could be referred to as three sensitivities: the
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cognitive one, the one of enjoyment and the one of the face. In the first two, the
subject comes before the action and in some way it is projected on his or her look,
but in the case of the face the opposite happens. The other person breaks any kind of
comprehension and meaning they have of the world and of himself or herself. When
the other is shown on his or her face in a helpless way, they show that their face does
not hold on its own. The face offers so little that it means that the other breaks any
kind of comprehension, whilst at the same time it protects them from being objec-
tified (Levinas 2002). The face is the sign of the other, which is the meaning.
However, “it is not the intervention of the sign what makes it possible to provide
meaning, but the meaning provided (whose origin is the face-to-face) what makes its
role of sign possible” (Levinas 2002). At the same time, the fact that the face offers
so little becomes an ethical question for the one looking at it, and the not spoken
question is: what are you going to do? And from there comes the responsibility
which one cannot avoid. The face of the other generates an “inner commotion”
(Levinas 2000).

In the terms of Lévinas, it would not be correct to say that with the look I access
the other, since it is not so much a direction of the knowledge from one to another,
but it is the other who breaks all kind of comprehension that could be had and it
leaves us naked before the ethical question. And the ethical answer transforms us in
subjectivity (Levinas 2000).

We suggest that the urgency of the face in Lévinas’ terminology could be aligned
with the discovery of the other person’s intimacy. The other person is not an object,
but intimacy. The other is someone. It is true that the other breaks the meanings I
had, since they are the source of sense. It is also true that we want to know the other,
the one who has appeared. According to Frankl “the deepest part of the man is
neither the desire for power, nor the desire for pleasure, but the desire for meaning”
(Frankl 1987). The desire to make sense of the urgency of the other, a meaning
which is found by the responsibility in the face of the word which is the other
person’s face.

Although Lévinas underlines the other person’s call through their face, it could
also be understood in terms of attraction and this is closest to desire. Without
questioning the radical ethical demand that Lévinas defends, we could add the desire
for encounter, which appears when the other person’s intimacy surfaces. The desire
for one does not stop the other, since it always maintains the aspect of being more.
Besides, given that we always want the best education, we want an an enjoyable-

desire as it was indicated at the beginning of the chapter. This enjoyable-desire can
be found when one falls in love.

Falling in love would be the resulting feeling which is produced when self-love is reflected
on the other person, who allows one to be what they are meant to be. When the person
discovers the other as they are, a unique person, singular and irreplaceable, with intimacy,
with their characteristic of being more, and so they realize how they can be a receptor of
intimacy, that is when the act of falling in love happens at the level of the act of being a

person. In that sense, when two people meet, they can’t do anything other than falling in love
(Orén Semper 2017b).




Consequently, the education of desire could be related to the education of the
look. However, how does one educate the look to see intimacy if, as Lévinas points
out the other’s urgency does not come from me getting closer but from their
irruption? In order to solve this, we suggest educating a non-objectifiable look,
which understands that all knowledge is really stopping the knowledge and that it
is not a matter of questioning what is known, but rather one’s ability to know.” This
would help not to adopt a despotic attitude, such as thinking one knows the other.

This education starts when life starts, since the child will discover they are more
than a bag of desires depending on how they are treated during their first years
(Kohut 2009), which means developing an emotional education that does not aim at
regulating emotions, but integrating them (Orén Semper 2020). The next significant
moment happens during the ages of 4 and 6 years when the person discovers they do
not have to follow their desires, but they are more than their desires (Kushnir et a],
2015). The amount of experienced desires shows the complexity of human nature,
not its flaws (de Aquino 2010, lib. 7, lec. 14 n. 19; Aristotle 2014a, 1154b 20-24)
However, the main point is seein

g the person, or even better, allowing oneself to be
surprised by the other. Rogers agrees with Lévinas when he points out that the
person only desires change in their life when they discover their interiority and they
feel responsible for their actions before the others (Rogers 2000).
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